





SOUTH CAROLINA

Innovation or Reform Area: Community College or Technical College Partnerships

Funding: U.S. Department of Education, Teacher Quality Enhancement Grant, $4.7 million
Description: South Carolina is a state disproportionately impacted by teacher shortages. Despite this

fact, few pathways to teacher certification are available that do not begin at a 4-year college. There is no
statewide community college system. A technical college system does exist, but these colleges do not
systematically offer education course work or promote careers in education. This omission is a major
hurdle in efforts to expand the pool of teacher candidates in the state. Ironically, many of the technical
colleges are located in the central urban and small-town rural areas most impacted by severe teacher
shortages.

Beginning in 2004, the University of South Carolina (USC) and the College of Charleston began work
with their local technical colleges (Midlands and Orangeburg/Calhoun with USC; Trident with the College
of Charleston) to create regional “technical~to—4-year—college” teacher certification programs. These
partnerships allow education majors to begin a program of study at technical colleges and then seamlessly
transfer into an education program at the local 4-year college as juniors. Student recruitment and support
were major components of this project. Support systems for technical college education majors were
created at both technical and 4-year college sites.

A high degree of cross-institutional collaboration among students, K-12 teachers, and 4-year and
technical college faculty was also established. Transfer students joined educator support groups that
connected institutions and provided mentoring, textbook and scholarship assistance, and dedicated on-
campus study/technology labs. Early, meaningful clinical experiences were also a central feature of this
project. Twelve low-income schools near partnering technical colleges became clinical field experience
sites for technical college education majors. These schools received classroom resources and sustained
professional development geared towards the specific needs of each school. Project staff also worked
within these schools supporting the implementation of recently learned instructional strategies with follow-
up mentoring of school faculty.

Outcome Data: Clinical Field Experience Site Outcomes:

Adequate Yearly Progress (AYP): Only 18% of all South Carolina Schools met AYP criteria (mandated
as part of the No Child Left Behind legislation) during 2007-2008. Forty-two percent of project schools
met AYP in 2007-2008.

Student Achievement: Five project schools increased student performance on statewide achievement
exams in all measured subject areas (English, math, science, and social studies). Three project schools
increased student performance in at least two measured subject areas. Guinyard Elementary School, a
project school where 98% of students receive free or reduced-price lunch, increased student scores on
the science portion of the statewide achievement exam by 30% during the project.

Teacher Outcomes: Ten of the 12 sites increased (6) or maintained (4) teacher retention rates. Sixty-
seven percent of project graduates who received scholarship support accepted teaching positions in
project schools or in schools with similar demographic profiles. Over 60 inquiry-based instructional units
tied to curriculum standards and professional development programs were developed and implemented
with support from project faculty and staff.
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Technical College Education Majors: Technical college students taking education courses increased
from 0 in 2004 to 140 during 2008-2009. Technical college students transferring into teacher education
programs increased substantially. When articulation agreements and support infrastructures were first
implemented during the fall of 2004, 14 education majors transferred from partner technical colleges to
USC. In fall 2008, 38 education majors transferred from partner technical colleges to USC, an increase of
171%. The number of technical college education majors who graduated from 4-year teacher education
programs increased significantly. In 2007-2008, 15 technical college transfer students graduated from
teacher education programs at USC. Approximately 20 are scheduled to graduate during 2008-2009, an
increase of 33%.

Contact: Stephen Thompson, Associate Professor of Education (sthompson@sc.edu)
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SOUTH DAKOTA

Innovation or Reform Area: Math/Closing the Achievement Gap
Funding: 2002-2009, National Science Foundation, $4.2 million
Description: Promoting Reflective Inquiry in Mathematics Education (Project PRIME) is a unique and innovative

partnership of Rapid City Area Schools, Black Hills State University (BHSU), and a regional educational
service agency in western South Dakota. Goals of the project are to improve mathematics instruction
within the Rapid City school district and to reduce the achievement gap between American Indian and non-
American Indian students. District-wide interventions include building-based math coaches and graduate-
level classes for teachers that focus on deepening content knowledge and increasing understanding of
student thinking. The project also supports the implementation of standards-based instructional materials,
helps to coordinate parent nights, and provides professional development for district administrators.
BHSU supports the work with faculty from both its College of Education and College of Arts and Sciences,
providing graduate-level course work for teachers and administrators, facilitating leadership training for
the math coaches, and guiding the project’s educational research. A hallmark of PRIME has been its strong
emphasis on collecting, analyzing, and using data to highlight successes, to emphasize areas in need of
additional attention, and to guide the overall direction. Among key data sources are student performance
on the state’s multiple-choice accountability measure, student performance on a more performance-
oriented measure developed by the Mathematics Assessment Resource Service, student attitudes, and
teacher content knowledge.

Outcome Data: Teacher content knowledge has been measured using the Learning Mathematics for

Teaching instrument, administered to a sample of 46 district teachers early in the project and again 2
years later. A significant increase in teacher content knowledge was evident from pretest to posttest
with Cohen’s effect size of 1.0. (A Cohen'’s effect size of 0.2 is considered small, 0.5 medium, and 0.8
large.) Teachers within the sample had completed an average of 80 hours of professional development
facilitated by BHSU faculty in partnership with master P-12 teachers between pre- and posttest. On the
state math assessment, Rapid City students in grades 3 through 8 showed statistically significant growth
from 2003 to 2008 with an average effect size of 0.4. These data also show a significant decrease in the
achievement gap between American Indian and non-American Indian students. The percentage of students
scoring proficient or above on the state test in 2003 and 2008 is shown in Chart 1. Measured in terms of
effect size, the achievement gap decreased by 11% at grade 4 and 17% at grade 8 over the same 5 years
(see Chart 2). Consistent with results on the state test, student achievement has increased significantly
on the performance-oriented measures. Measured this time over a 3-year window, growth at grade 4 had
an effect size of 0.2, and growth at grade 8 had an effect size of 0.3. Student attitudes were measured in
both 2006 and 2007 and disaggregated by race. Using a project-developed tool at the elementary level,
attitudes about mathematics were generally quite positive, improved from 2006 to 2007, and differed
little by race. Additional student attitude data will be collected and analyzed in spring 2009.
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Anticipated Long-Term Impact: Mathematics instruction in the Rapid City school district and preparation
of educators by BHSU at the graduate and undergraduate levels has changed to align with best practices
in current research. Curricular materials have changed and teachers are prepared instructionally to deliver
mathematics content at a higher level and with new instructional methods as intended. The long-term
systemic impact of this reform is the continuing improvement in the achievement of P-12 students in
mathematics in the Black Hills region, particularly in the mathematics performance of the Native American

students.

Contact: Nancy Hall, Dean of the College of Education (nancyhall@bhsu.edu)
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TENNESSEE

Innovation or Reform Area: Online Learning/Math/Science/Middle School Teacher Preparation

Funding: 2005-2007, Appalachian Math and Science Partnership Course Grant, $45,200; 2005-2008,
Appalachian Math and Science Partnership Research Grant, $47,690; 2005-2009, Appalachian Math
and Science Partnership Enhancement Project (PEP) Grant, $80,000; 2007-2008, Appalachian Math and
Science Partnership Leadership Grant, $18,000

Description: This partnership expands the existing professional development school partnership between
the University of Tennessee (UT) and Anderson County Schools (ACS) developed in the early 1990s
to include in-service teachers and focuses the partnership on the STEM fields. Hybrid online courses
(synchronous, asynchronous, and face-to-face) integrating content and pedagogy were developed and
offered to middle school mathematics teachers from 2005-2007. Teachers signed on to class once each
week in cohorts of two to three teachers, creating communities of learners. The four courses used the
Connected Mathematics Project Curriculum to bolster content knowledge and the knowledge of reform-
based pedagogy of the middle school teachers. Teachers engaged in lesson studies and in studying student
work samples. PEP grants Il and lll focused on the integration of math and science through a modified
lesson study. Math and science teachers worked together to create “grande lessons” that investigated
real-world phenomena and used mathematics to make decisions. PEP IV capitalized on the richness of
informal science and math when elementary math and science teachers collaborated to develop kits
that provided lesson plans and materials for studying the wetlands created at four of the elementary
schools in the district. PEP V brought together elementary math teachers and encouraged a focus on
students’ mathematical thinking to bolster teachers’ content knowledge. District and university personnel
collaborated with teachers on each of these projects, creating a community of learners spanning the K-14
spectrum, including district administrators. These projects have also strengthened the university/district
partnership.

Outcome Data: The partnership has resulted in improved student achievement, with a sizeable increase in
Tennessee Value-Added Assessment System middle school students’ math scores in the 2005-06 school
year (see chart). The scores ranged from a 2.5 NCE gain for eighth grade to a 4.7 NCE gain for sixth grade
in excess of the expected growth standard (0.0). The online courses and PEP Il began during this year.
Students continued to gain in the seventh grade over the next 3 years, but not as dramatically. Scores
for sixth graders increased in 2006-07 but were below the growth standard for 2007-2008. The eighth-
grade scores were below the growth standard in both 2006-07 and 2007-08. However, district scores
were higher than state scores for all 3 years. Pre- and postintervention assessments of teachers’ content
knowledge for each course varied. Those teachers who held elementary certification or were teaching out
of area showed substantial gains. Those who held secondary mathematics certifications scores did not
differ significantly on pre and post assessments. There was also an increase in the number of teachers
acquiring a master’s degree. Four teachers who had participated in one of the projects described above
have enrolled in advanced degree programs at the university. It is important to note that UT's program is
a b-year program resulting in licensure and a master's degree. Thus, many teachers in the surrounding
districts hold master’s degrees.

Anderson County 6-8 Math Scores Gain by Year and Grade

Grade | 2005-2006 2006-2007 2007-2008 | ACS 3-year average | State 3-year gain
6 4.7 2.1 1.2 1.9 0.8
7 3.5 1.1 0.3 1.6 1.2
8 2.5 -1.1 2.7 0.4 0.3
A
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Anticipated Long-Term Impact: The university/district partnership has been strengthened through these
initiatives. The prolonged engagement of university professors in the district has created a rapport between
elementary and middle school teachers and the university professors built on trust and respect. Teachers
are comfortable with professors visiting their classrooms and regularly invite them to visit classrooms when
they have successes to share as well as when they have would like to brainstorm to overcome challenges.
In addition, collaborations and sharing of materials are beginning to occur across elementary schools
and between elementary and middle schools. The common goal among all participants is improvement
in instruction and student achievement scores through methods that are based on research and proven
effectiveness. Flexible communities of learners continue to be created and expanded.

Contact: Jo Ann Cady, Assistant Professor, UT (jcady@utk.edu); John Byrd, science consultant, ACS; Kathy
Strunk, math coordinator, ACS; Denise Wilburn, Director of Federal Projects, ACS
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TENNESSEE

Innovation or Reform Area: Math/Science/Mentoring

Funding: Tennessee State Department of Education $500,000 over 5 years
Description: The statewide Tennessee Transition to Teaching (TNT2T) project assists State and local

education agencies in identifying qualified candidates for streamlined licensure. The purpose of the TNT2T
program is to alleviate the shortage of mathematics and science teachers and teachers of color in high-
need middle and secondary schools, grades 7-12, throughout Tennessee. Candidates will be highly
qualified midcareer professionals or recent college graduates who have majored in a core academic
subject or paraprofessionals who have had at least 2 years’ experience working in a high-need school.
The program is designed to provide higher education guidance and/or advisory support to the TNT2T
candidates as they advance toward licensure through online pedagogy course work and professional
development opportunities through workshops that meet the professional licensure standards for the
state of Tennessee. One other aspect of the program is to provide intensive mentoring for the candidates.
Representing each of the three grand regions of the state, these mentors for the TNT2T candidates are
highly qualified, recently retired teachers who visit with the candidates at least once a week and continue
to mentor during the second year of teaching. The employment of multiple pathways to professional
licensure, including online instruction, along with the impact of 2 years of mentoring and membership
in a professional learning community will build capacity in the schools in Tennessee. The TNT2T project
represents a strong, committed partnership of high-need school districts, the University of Tennessee-
Martin, and Tennessee Department of Education personnel.

Outcome Data: Data for the first two cohorts (2007 and 2008) indicate success in retention of math and

science teachers across 25 different school districts in Tennessee. There were 21 participants (13 math,
8 science) in the first cohort. Eighteen are still teaching in their second year, five moved to the apprentice
licensure after the first year, and the remaining 16 are expected to receive the apprentice license after
the second year. The 2008 cohort had 30 total participants (including 15 math and 8 science teacher
candidates). Twenty-seven are currently teaching and are expected to move to the apprentice license this
summer. Since all candidates in TNT2T are highly qualified when they are admitted to the program, there
is assurance by the school districts that the candidate does have the content knowledge in the teaching
area.

The University of Tennessee-Martin has collected data on student achievement in the classrooms of
teachers in the first cohort.

Algebra | and Algebra Il Gateway 97% pass rate (proficient or advanced)
Algebra | Gateway 96% proficient, 14 advanced

Algebra | Gateway 88% pass (proficient or advanced)
Algebra | Gateway 90% pass rate (proficient or advanced)
Geometry and Algebra Il Gateway 97% (students moved to next higher math course)
Algebra | Gateway 76% proficient, 40% advanced

TCAP Math 88% proficient or advanced

TCAP Math 95% proficient, 21% advanced

Biology Gateway 97% proficient or advanced

TCAP Science 99% proficient or advanced
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Anticipated Long-Term Impact: The long-term impact of this innovation will be to provide math teachers
in high-need areas in Tennessee who have the content knowledge necessary to teach in a math or science
area and need the pedagogy and mentoring to assure retention in teaching. The goal is to keep teachers
of math and science in the classroom in both urban and rural areas. Due to the intensive nature of
mentoring (the mentor is in the classroom 1 day a week during the first year of teaching and 1 day a
month during the second year), a high percentage of the candidates remain in the school as indicated
by the data above. One of the other strengths of this program is also the Comprehensive Organization
and Management Program (COMP) that is introduced to the candidates during a summer orientation with
a follow-up session in the fall. The facilitator for COMP also visits in the classroom of each candidate to
assure strategies introduced in COMP training are being utilized in the classroom.

Contact: Mary Lee Hall, Dean (mlhall@utm.edu)
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TEXAS

Innovation or Reform Area: Math/Science
Funding: 2006-2011, U.S. Department of Education, Transition to Teaching Program, $2 million

Description: The Transition to Teaching Grant is a grant received from the United States Department
of Education to train candidates who retire early, change careers, or are recent graduates to become
secondary teachers of mathematics and science. The University of Houston's Transition to Teaching
Grant resulted in a successful collaboration between the University of Houston and five high-need Local
Education Agencies (LEAs): Alief, Galena Park, Houston, Pasadena, and Spring Branch. These districts
represent some of Houston’s most impoverished and socioeconomically diverse student bodies. The
program, Executive Certified Authentic Teacher Educator (ECATE) is an innovative approach to preparing
secondary mathematics and science teachers. The twin goals of ECATE are (a) to recruit prospective
teachers not only through conventional methods, but also through partnerships with community and
professional organizations and associations, and (b) to create a wholly new certification route for midcareer
professionals as teachers of mathematics and science in high-need schools in high-need LEAs. ECATE is
distinguished by several unique features:

1. Recruitment of prospective teachers through partnerships with professional associations such as CPAs,
chambers of commerce such as the Hispanic Chamber of Commerce, and professional organizations
such as the American Association of University of Women

2. An admissions screening process that provides candidates the opportunity to observe high-need
schools in high-need LEAs before induction into the program

3. A compressed 10-month program based on standards and a differentiated curriculum

4. Use of diagnostic tests to create individual education plans that form the basis of the differentiated
instruction of the curriculum

5. Mentor support throughout the students’ participation in the program
6. Stipends and scholarships to help defray program costs
7. Innovative use of technology including the university’s Distance Learning Center

Outcome Data: The grant has proven an effective source of providing certified and highly qualified
teachers of secondary mathematics and science for five partner districts. Since the areas of mathematics
and science are in such demand, the university’s help in placing candidates in these areas has made a
positive impact for K-12 district partners. Transition to Teaching Candidates are committed to working in
their schools for a minimum of 3 years.

Anticipated Long-Term Impact: The long term systemic impact of this innovation would be for the
Department of Curriculum and Instruction to include the ECATE Program as part of their traditional program
for training secondary mathematics and science teachers. It is anticipated that the university will secure
extraneous funding from partner institutions to sustain the funding currently provided by the Grant.

Contact: Melissa Pierson, Associate Professor and Director of Teacher Education (mpierson@uh.edu)

88 Innovation and Reform in Teacher Preparation JUNE 2009




TEXAS University of Texas at Arlington

Innovation or Reform Area: Community College or Technical College Partnerships
Funding: None

Description: The UT Arlington Regional Community College Partnership was initiated in 2003. The goal of
the partnership is to build relationships and increase communication between the faculty and advisers in
the teacher preparation programs at the University of Texas at Arlington and the numerous community
colleges in the North Texas area. UT Arlington is located in the middle of the Dallas/Fort Worth metropolitan
area and receives a significant number of transfer students. Approximately 75% of students in the College
of Education are transfer students. It is critical that these students receive accurate and timely information.
Several specific articulation agreements between community colleges and UT Arlington are available to
students who begin taking teacher preparation courses at the community college. The complexity of
teacher preparation programs and the state requirements are factors that contribute to the importance of
academic advising. Students come from over 15 community college campuses. Meetings are held every
semester with the teacher preparation faculty and advisers. There are approximately 50 members in the
partnership, with a regular attendance of 35 people. The meeting location rotates around the Dallas/
Fort Worth area, to ensure strong attendance and active participation. Recently, staff members from UT
Arlington’s Undergraduate Recruitment Office have joined the partnership. The goal is to provide updated
information on admissions requirements and financial aid deadlines to the partners in the community
college.

Outcome Data: Approximately three fourths of education students transfer from community colleges,
and the graduate rate at UT Arlington has remained stable. The aggregate student performance on the
teacher licensure examination averages 99% passing. The UT Arlington Regional Community College
Partnership has resulted in a high level of collaboration and trust between the representatives of the
various institutions. This ultimately contributes to student success. When issues come up regarding
degree requirements or the articulation agreements, they are handled in an efficient and positive manner.
If students report hearing conflicting information, or misunderstand what advisers at one campus have
said, the topic is brought to the partnership to clear up any misunderstandings. Community college
representatives from various campuses have a unique opportunity to get acquainted and compare issues.
The faculty and advisers come from different professional backgrounds and have membership in a variety
of professional organizations. The networking opportunities of all are enhanced through this partnership.
Students don't just benefit from the results of the partnership’s semester meetings. Because of the
personal relationships that have been established, advisers often call on each other directly when a
student is present to ask questions or resolve an issue. This creates confidence in the accuracy and
expediency of advising information and also creates a message of dedication to student success.

Anticipated Long-Term Impact: The UT Arlington Regional Community College Partnership is evidence of
how a partnership between university and community college faculty and advisers can benefit the students
in the teacher preparation program. It has also served as an opportunity for professional development for
those involved. This partnership could provide a model for other academic units to follow, where similar
groups for various academic disciplines could be established. The results could then impact students in
all majors and academic programs.

Contact: Jeanne M. Gerlach, Vice President for K-16 Initiatives and Dean, College of Education
(gerlach@uta.edu)
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TEXAS University of Texas at Arlington

Innovation or Reform Area: Online Learning

Funding: None

Description: The College of Education formed an academic partnership has been formed with Higher Ed

Holdings (HEH). Professors are developing and delivering online courses leading to a master’s degree in
curriculum and instruction with an emphasis in literacy, science, or mathematics or a master's degree
in educational leadership. HEH provides state-of-the-art online course creation using the components
developed by UT Arlington faculty. Each degree consists of 12 courses lasting 5 weeks each with 1
week off between courses. The degree can be completed in 18 months with a total cost to the student
of $4,950, and there are between 6 and 8 student start dates in a year. The partnership allows greater
access to a master's degree, is flexible enough to fit any work schedule, and is not cost prohibitive for
students. The quality of the program is ensured through collaborative planning between UT Arlington and
HEH, through the UT Arlington faculty selected to deliver the online instruction, and through the technology
used by HEH to build the courses. This type of program has implications for state universities competing
with private universities who offer only online degrees. There are also limitless opportunities to offer the
courses in other states and internationally.

Outcome Data: Because of the recent launch of the programs, the only data available are the number

of students who have enrolled in the courses. For the literacy degree, 57 students have enrolled since
January 2009. The planned start date for science and mathematics is April 2009, and 22 students have
enrolled. The master’s in educational leadership is scheduled to launch in late June 2009.

Anticipated Long-Term Impact: This partnership shows that the public and the private sectors of

education can unite in efforts that result in increased student learning and access to higher education
and that have real benefits to all partners. State universities are seeing a decline in enrollment because
of student cost and student time involved in traditional degree programs. This type of partnership can
reverse that trend and provide better educated and better prepared teachers and administrators for this
country's students.

Contact: Jeanne M. Gerlach, Vice President for K-16 Initiatives and Dean, College of Education

(gerlach@uta.edu)
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TEXAS University of Texas at Arlington

Innovation or Reform Area: Principal Recruitment and Preparation
Funding: U.S. Department of Education

Description: The Fort Worth Independent School District (FWISD), the fourth largest district in the state of
Texas, is a large, urban district serving more than 79,000 students at 144 schools. FWISD faces many of
the major challenges common among large, urban districts, including increasing learner diversity, large
populations of LEP and economically disadvantaged students, and increasing demands for accountability
and achievement at all levels. As one of several initiatives aimed at increasing high-quality leadership
capacity within the district, FWISD developed the Aspiring Principals Program (APP) program, which will
recruit, select, train, place, and retain four cohorts of 15 highly qualified individuals and provide them
with an innovative master’s and principal-certification training program that unites the theory of effective
administrative leadership with FWISD's specific vision for best practices within its schools. The APP
training program, in partnership with UT Arlington’s College of Education, will be an expedited yet intensive
yearlong program, which will include a full school year's residency on a FWISD campus. The APP residents
will act as assistant principal on his/her campus at least 3 days per week and attend their course work
at least 1 full day per week. APP course work will be designed in close partnership between FWISD and
UT Arlington, in order to integrate Fort Worth’s specific vision of leadership (as laid out in its Dimensions
of Leadership). FWISD master principals and central administrators will teach at least half of APP course
work as “teachers of record” with UT Arlington.

APP Program Design: research-based and program-aligned vision of effective leadership; targeted
recruitment strategies and rigorous selection procedures; reflective and supportive cohort experience;
instruction that unites theory and practice; mentoring support from expert mentor principals; on-site
administrative experience; and continual program and candidate assessment.

Outcome Data: This is a new program. Thus the first cohort (of 15 interns) has been selected and begins
course work this summer. Mentors will be selected and placements made shortly.

Anticipated Long-Term Impact: APP aspires to be a model for others in urban districts meeting the
challenges linked to the recruitment, selection, hiring, and retention of the next generation of school
leaders. Building a direct link between theory and practice, on-site and in-class experiences, as well
as a cohesive cohort delivery strategy will make a difference for the leadership of FWISD and other
districts in Texas and nationally. The ultimate goal is to improve learning for all children through principal
leadership.

Contact: Jeanne M. Gerlach, Vice President for K-16 Initiatives and Dean, College of Education
(gerlach@uta.edu)
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UTAH Western Governors University

Innovation or Reform Area: Math/Science/Online Learning

Funding: The Teachers College was given startup funding in 2001 by the Department of Education through
a Star Schools Grant of $10 Million. That grant led to the development of the elementary education,
mathematics, science, and ELL licensure programs. Currently, the university is funded by the Department
of Labor in the amount of $3 million to provide support for mathematics and science students preparing
for teacher certification in rural areas.

Description: Western Governors University (WGU) is the only entirely online, completely competency-based
institution in the United States. Founded 13 years ago through a partnership of 19 Western governors,
WGU's Teachers College received National Council for Accreditation of Teacher Education (NCATE)
accreditation 3 years ago, making it the only online institution with that recognition. While there is much to
say about the WGU Teachers College, its success in the preparation of mathematics and science teachers
at the middle grades and secondary level is of particular importance. Currently, more than 1,100 students
are matriculated in the mathematics programs, and approximately 500 are matriculated in the science
programs. During this academic year, WGU expanded its science offerings to include initial licensure
programs in chemistry and physics.

Outcome Data: WGU teacher candidates know the subject matter that they plan to teach and can explain
important principles and concepts delineated in professional, state, and institutional standards. WGU
teacher candidates have a broad knowledge of instructional strategies that draws upon content and
pedagogical knowledge and skills delineated in professional, state, and institutional standards to help all
students learn. WGU teacher candidates can apply their professional and pedagogical knowledge and
skills delineated in professional, state, and institutional standards to facilitate learning. They consider
the school, family, and community contexts in which they work and the prior experience of students to
develop meaningful learning experiences.

Percentage of WGU Employer Respondents* Who Agree or Strongly
Agree With Statements About WGU Graduates’ Proficiencies

Agree or Strongly
Agree responses
from employers of
WGU graduates

NCATE standard statement

1) WGU teacher candidates know the subject matter they plan to teach. 95.7%
2a) WGU teacher candidates can explain important principles 0

. . . 100%
and concepts delineated in professional standards.
2b) WGU teacher candidates can explain important principles 95.7%
and concepts delineated in state standards. P
2¢c) WGU teacher candidates can explain important principles 91.3%

and concepts delineated in institutional standards.
3) WGU teacher candidates have a broad knowledge of instructional strategies

that draws upon content and pedagogical knowledge and skills delineated in 91.3%
professional, state, and institutional standards to help all students learn.

4a) WGU teacher candidates facilitate student learning of the subject matter 95.7%
through presentation of the content in clear and meaningful ways. 7

4b) WGU teacher candidates facilitate student learning of the 0 0 -
subject matter through the integration of technology. 87% (13% No Opinion)
5) WGU teacher candidates apply their professional and pedagogical knowledge and 100%

skills delineated in professional, state, and institutional standards to facilitate learning.
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NCATE standard statement

Agree or Strongly
Agree responses
from employers of
WGU graduates

6a) In order to develop meaningful learning experiences, WGU teacher candidates

based on their developmental levels and prior experience.

0,

consider the school, family, and community contexts in which they work. 100%
6b) In order to develop meaningful learning experiences, WGU teacher 95.7%
candidates consider the prior experience of students. R
7) WGU teacher candidates are familiar with the dispositions expected of
professionals. (For example they are: competent; caring; respectful and 95.7%
embracing of diversity; reflective; collaborative; and technologically proficient.)
8a) WGU teacher candidates reflect the dispositions (as described above) delineated 100%
in professional, state, and institutional standards while working with students. °
8b) WGU teacher candidates reflect the dispositions (as described above) delineated 90.9%
in professional, state, and institutional standards while working with families. IR
8c) WGU teacher candidates reflect the dispositions (as described above) delineated 91.3%
in professional, state, and institutional standards while working with communities. o7
9a) WGU teacher candidates focus on student learning as 0

) . . 91.3%
shown in their assessment of student learning.
9b) WG_U teapher candidates focus on studen_t learning as 87% (13% No Opinion)
shown in their use of assessments in instruction.
9c¢) WGU teacher candidates focus on student learning as shown in
their development of meaningful learning experiences for students 95.7%

* 55 surveys were e-mailed to employers of graduates of WGU TC programs. A total of 23 employers responded to these

prompts, which represents a 42% response rate.

Anticipated Long-Term Impact: In the long term, the WGU mathematics and science programs will have
a significant impact on the shortage of teachers in these curricular areas in the rural United States. In
addition, the tremendous success of these programs provides a competency-based structure that is a

model for other schools of education.

Contact: Philip A. Schmidt, Associate Provost, Academic Programs (pschmidt@wgu.edu)
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VIRGINIA OId Dominion University

Innovation or Reform Area: Special Education/School Counselor Preparation
Funding: Virginia General Assembly (current funding); ODU Office of Research

Description: Old Dominion University’s (ODU) Center for Teacher Quality and Educational Leadership assists
at-risk schools and school districts in creating evidence-based cultures that meet the educational needs of
all children and their general well-being supported by coherent district organizations (see www.ctqel.org).
Additionally, the Center serves as an incubator, catalyst, mirror, and training ground for this field. The
College of Education at ODU carries out several initiatives through the Center, including the following:

¢ Quality School Counseling Initiative: In partnership with Norfolk State University, the Center has
developed and is testing a Quality School Counseling Initiative in Newport News Public Schools. Using
the American School Counseling Association (ASCA) model, the partners formed an action research
team at each of the district's six high schools. A faculty member and a doctoral student are assigned
to each team. They work side by side in the context of teaching and learning to fully implementing the
ASCA model. The goals are to establish their school counseling program as an integral component
of the academic mission of the school, ensure every student has equitable access to the school
counseling program, identify and deliver the knowledge and skills all students should acquire, and
ensure that the school counseling program is comprehensive in design and is delivered systematically
to all students. Each action-research team developed a research topic. For example, one team selected
ninth-grade transition, one selected high numbers of “Ds and Fs,” and still another selected young Black
males. Later this year, ASCA will conduct an audit. Training from University of Maryland faculty has been
conducted on the ASCA model and will continue to be conducted.

e Teacher Professional Development Initiative: The Darden College of Education developed and
tested a teacher professional development (PD) intervention for Norfolk Public Schools. Four elementary
schools participated in a PD intervention designed to enable students to experience a strong sense
of autonomy, competence, and relatedness. A graduate course was used as the modality as well as
classroom training provided by faculty. The school district paid $50,000 for 61 teachers to take the
graduate course. Teachers were organized into learning teams and provided with classroom training on
Assessment for Learning competencies.

e Teacher Retention: The Darden College of Education enabled a rural district partner to retain 9 of
14 special education teachers who were slated to be terminated because they held only provisional
licensure.

Outcome Data:

e Quality School Counseling Initiative: Student data from one high school provide a snapshot of
increased student performance and reduced discipline issues. The school selected 14 young Black
male students to work with to increase their active engagement. Results after one semester show
promise. For example, the 14 young men increased their GPA from 1.79 to 1.83 in one semester, the
number of absences decreased from an average of 7.2 absences to 5.28, tardiness decreased from
an average of 6.2 incidents to 4.92, and referrals declined from an average of 1.07 to .042 over a
semester.

e Student data showed 25% gains for core classrooms and 35% for inclusion classrooms—gains that are
consistent with research (Black, William, & Dylan, 1998) that shows one can expect .04 to .07 effect
size in classrooms where assessment for learning is used. No longer just a good idea, assessment for
learning is now embedded in the National Council for Teachers of Mathematics standards. The success
of this intervention led to development of a project to work with all nine Norfolk middle schools on
assessment literacy. The project was funded by the State Higher Education Council for Virginia.
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e Teacher Retention: Not only did the intervention enable the district to retain the special education
teachers, but it also established a vehicle for developing and retaining quality educators. ODU established
a Community Technology Center to link the isolated district with ODU via satellite. The Center was used
to provide professional development via distance as well as graduate courses to the special education
teachers so that they could become fully credentialed. The model's success enabled the district and
ODU to develop and win a 5-year U.S Department of Education School Leadership grant for $654,000
that ODU was awarded in 2008, one of only 22 such grants in the nation.

Anticipated Long-Term Impact: The Center for Teacher Quality and Educational Leadership is an example
of how university—-P-12 school collaboration can leverage research and resources to build relationships
that over time build internal capacity in schools and provide direct feedback to the teacher education
program. This “outside-inside” approach is closing the loop between university and P-12 classrooms, thus
improving teacher recruitment, preparation, and retention.

Contact: William Graves, Dean, Darden College of Education (wgraves@odu.edu)
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Innovation or Reform Area: Literacy
Funding: Wachovia Bank, $25,000; Radford City School Board, $40,000

Description: As part of a professional development school (PDS) partnership with the Radford City, Virginia,
public schools, the elementary education program at Radford University (RU) codeveloped a tutoring
program for low-achieving first-grade readers at McHarg Elementary School, a PDS partner. The program
is called “RU Reading: Impacting At-Risk Readers Through Preservice Teacher-Tutor-Training.” Beginning
in August of each of the last 8 school years, 15 to 20 first-graders were identified and matched with
incoming senior-level preservice teachers enrolled in the final yearlong component of the RU elementary
teacher education program. This tutoring activity, which encompasses two weekly, 30-minute, early-
morning tutoring sessions throughout the academic year, has become an additional program requirement
during the field-based portion of their preservice training.

With the RU Reading program, a dual pedagogical model was developed targeting both primary-grade
students and higher education preservice teachers with intensive intervention and practical application. At
the first-grade level, at- risk beginning readers were provided with supplemental individualized instruction
at low cost to the school district. These “tutorable children” may represent 10% to 20% of the students in
any given classroom and are those children most prone to a special education label despite possessing
normal intelligence. Fortunately, they are also the most likely candidates to benefit from early intervention
and avoid the learning disabled tag. At the 16th grade level, preservice teachers are given the opportunity
to practice newly learned reading strategies in a realistic school-based environment with students who
could provide authentic response to their efforts.

Previous research studies have revealed the efficacy of providing clinical one-to-one tutoring experiences
during preservice teacher training (Duffy & Atkinson, 2001; Worthy & Prater, 1998). The RU Reading
experience was specifically designed to meet the needs of literacy learners at opposite ends of the grade
level spectrum. Both 1st- and 12th-grade students are benefiting from a form of “early intervention” at
their respective literacy learning stages.

Outcome Data: Since August 2001, approximately 145 students have received testing and remediation in
the RU Reading program. Each of these students had not attained the fall benchmark score on the PALS
assessment (Phonological Awareness Literacy Screening) at the start of first grade. During the course
of the yearlong tutoring, each student was retested at the midpoint (January) and at the end of the year
(May). In the first 3 years of the program, the identical instrument was used for retesting to assess gains.
Considering that students were also receiving in-class instruction during the tutoring period, definitive
correlation between the tutoring and PALS score changes cannot be claimed. However, the results portray
steady gains in PALS mean scores across all 8 years. Unsurprisingly, individual classroom teachers
regularly noted that as students began receiving tutoring remediation, classroom performance began to
improve. First-grade teachers at McHarg Elementary School became convinced that the consistent twice-
weekly morning literacy sessions were providing an instructional supplement that allowed these needy
students to work more successfully with peers at the normal classroom pace.

Anticipated Long-Term Impact: Participating students benefited from remedial instruction without
suffering the consequences of pullout time from the classroom curriculum. RU elementary education
faculty are presently developing the RU Reading program in several of the university's PDS sites.

Contact: Patricia Shoemaker, Dean, College of Education and Human Development
(pshoemak@radford.edu); Deborah Bays, Associate Professor, College of Education and Human
Development (dbays@radford.edu)
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VIRGINIA

Innovation or Reform Area: Early Childhood Education/Special Education
Funding: 2008-2009, $88,410; 2007-2008, $89,968

Description: The Virginia Consortium for Teacher Preparation in Early Childhood Special Education,
codirected by Radford University (RU) and Lynchburg College, works to alleviate the critical shortage of
fully licensed early childhood special education (ECSE) teachers in the central and southwestern region
of the Commonwealth of Virginia. The Consortium has as its guiding principles the best practices in
instruction coupled with the latest technologies for course packaging and delivery to reach the largest
numbers of teachers in its target areas and to support these teachers in learning to implement best
practices in the field of ECSE. The Consortium began delivering specialized course work in ECSE in spring
2008 and has offered at least two courses to teachers each semester since its inception. The Consortium
provides tuition assistance to provisionally licensed ECSE teachers, to other teachers pursuing an add-on
endorsement, and to preservice teachers seeking degrees and licensure in ECSE. Consortium faculty,
with support from the RU distance education staff, have studied and developed an effective model of
distance education delivery utilizing live, interactive multisite videoconferencing, conference calling, and
course-management software such as Adobe Connect and Blackboard. Courses have been delivered
from RU and Lynchburg College to multiple sites, including established partners such as the Roanoke
Higher Education Center and the Southwestern Virginia Higher Education Center, New College Institute in
Martinsville, and others as well as to school divisions and individuals’ homes in order to provide access to
needed course work to teachers in a wide-ranging geographic area.

Outcome Data: During the first year of the project, the consortium supported 17 provisionally licensed
teachers who were able to complete the requirements of their provisional licenses in order to become fully
licensed ECSE educators. A projected 10 to 15 more will complete requirements in the second year of the
project. An additional 10 preservice teachers will complete their degrees and licensure requirements and
be prepared to enter the field in 2009. During the first semester of the grant, 29 students were provided
tuition support. During the second semester of the grant, 35 students were provided support. During
the first semester of the second year of this grant, spring 2009, the ECSE consortium has supported
30 students (12 at Lynchburg College and 18 at RU). These 30 have received support for a total of 41
classes in the spring 2009 semester and represent ECSE master of science degree students or teachers
with provisional licenses or plans to apply for ECSE positions. Each ECSE course that is taught is delivered
to four to five sites, which are selected based on student needs and location in the region.

Anticipated Long-Term Impact: As aresult of this project, school divisions in the Commonwealth of Virginia
will be able to reduce the number of provisionally licensed early childhood special education teachers as
the pool of fully licensed special education teachers grows. The knowledge and skills of current early
childhood special educators will be enhanced. The number of special educators with advanced degrees
will grow as well. Specific school divisions will be positively impacted by the professional knowledge and
skills that teachers who complete this project will be able to bring to their profession. For example, as
Roanoke City Public School division moves toward serving preschoolers in inclusive models that combine
the Virginia Preschool Initiative and Early Childhood Special Education services, both provisionally licensed
ECSE teachers and licensed early childhood educators wishing to add on an endorsement in ECSE are
completing the course work supported by this project. These teachers will serve as change agents for this
particular school division as the program moves from self-contained preschool special education services
to an inclusive model.

Contact: Patricia Shoemaker, Dean, College of Education and Human Development
(pshoemak@radford.edu); Deborah Bays, Associate Professor, College of Education and Human
Development (dbays@radford.edu)
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WISCONSIN University of Wisconsin-La Crosse

Innovation or Reform Area: Science

Funding: University of Wisconsin-La Crosse School of Education; University of Wisconsin-La Crosse
Murphy Library

Description: The American Association for the Advancement of Science publishes a bimonthly journal,
Science Books & Films (SB&F), which annually awards a Prize for Excellence in Science Books (see http://
www.sbfonline.com/prizes.htm). SB&F believes that through good science books, this generation and
the next will have a better understanding and appreciation of science. The University of Wisconsin-La
Crosse has developed a model for a mock SB&F competition to increase teacher candidates’ engagement
with science books and to help prepare them to do the same for their K-12 students (see http://www.
uwlax.edu/murphylibrary/departments/curriculum/stem/mocksb&f.html). The Mock SB&F
Prize election promotes the critical analysis of science trade books by students, increases the use of high-
quality science nonfiction in the classroom, illustrates the connection between literature and science, and
enhances a school's science curriculum. Elementary and middle school teacher candidates participate in
a mock competition during their preparation program.

Outcome Data: The mock competition model is in the first year of implementation, thus the election
process has not gone on long enough to determine its impact on student achievement in science.
However, some of the spring 2009 preservice teacher courses have held their elections. Their preliminary
results are very similar to the results for their sixth-grade students. To date, 148 preservice teachers have
participated in the elections and 30 middle school students have participated. For data see http://www.
uwlax.edu/murphylibrary/departments/curriculum/stem/sbf-article-2009.pdf.

Anticipated Long-Term Impact: By targeting preservice teachers who will land teaching jobs, the
university plans to increase the number of K-8 teachers who run elections in their K-8 school classrooms.
The university is also expanding the mock competition to other teacher education programs to increase
the number of preservice teacher courses (such as Science Methods or Reading Methods) that use this
election to increase exposure to nonfiction STEM trade books.

Contact: Tim Gerber, Associate Professor, Biology Department, University of Wisconsin-La Crosse
(gerber.dani@uwlax.edu); Eric Brunsell, Assistant Professor, The EXCEL Center, University of Wisconsin—
Oshkosh (brunsele@uwosh.edu)
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Francis Marion University

Furman University

Lander University

Morris College

Newberry College

Presbyterian College

South Carolina State University
University of South Carolina
University of South Carolina Aiken
University of South Carolina Upstate
Winthrop University

Wofford College

South Dakota

Augustana College

Black Hills State University
Dakota State University
Mount Marty College

South Dakota State University
University of South Dakota

Tennessee

Aquinas College

Austin Peay State University
Belmont University
Carson-Newman College
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Christian Brothers University

Crichton College

Cumberland University

East Tennessee State University
Freed Hardeman University

Lee University

LeMoyne Owen College

Lipscomb University

Middle Tennessee State University
Milligan College

Southern Adventist University
Tennessee State University
Tennessee Technological University
Trevecca Nazarene University

Union University

University of Memphis

University of Tennessee

University of Tennessee at Chattanooga
University of Tennessee at Martin
Vanderbilt University Peabody College

Texas

Angelo State University

Austin College

Baylor University

Lamar University

Midwestern State University

Our Lady of the Lake University of San Antonio
Sam Houston State University
Southern Methodist University
Southwestern University

Stephen F Austin State University
Texas A&M University

Texas A&M University Commerce
Texas A&M University Kingsville
Texas Christian University

Texas Southern University

Texas State University San Marcos
Texas Tech University

Texas Woman's University

Trinity University

University of Houston

University of Houston Clear Lake
University of Mary Hardin Baylor
University of North Texas
University of Saint Thomas
University of Texas at Arlington
University of Texas at Tyler

University of Texas of the Permian Basin
University of the Incarnate Word

Utah

Brigham Young University
University of Phoenix Utah
University of Utah

Utah State University

Vermont
University of Vermont

Virginia

Bridgewater College

College of William and Mary
Eastern Mennonite University
George Mason University

James Madison University

Liberty University

Longwood University

Mary Baldwin College

Marymount University

Norfolk State University

Old Dominion University

Radford University

Regent University

Saint Paul's College

University of Virginia

Virginia Commonwealth University
Virginia Polytechnic Institute and State University
Virginia State University

Virginia Union University

Washington

Central Washington University
Eastern Washington University
Evergreen State College
Gonzaga University
Northwest University

Pacific Lutheran University
Saint Martin’s University
Seattle Pacific University
Seattle University

University of Puget Sound
University of Washington
Washington State University
Western Washington University
Whitworth University
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West Virginia

Alderson Broaddus College
Bluefield State College
Concord University

Fairmont State University
Glenville State College
Shepherd University

West Liberty University

West Virginia State University
West Virginia University

West Virginia University at Parkersburg
West Virginia Wesleyan College

Wisconsin

Alverno College

Cardinal Stritch University

Marian University

Marquette University

Mount Mary College

Silver Lake College

University of Wisconsin Eau Claire
University of Wisconsin Green Bay
University of Wisconsin Madison
University of Wisconsin Milwaukee
University of Wisconsin Oshkosh
University of Wisconsin Parkside
University of Wisconsin River Falls
University of Wisconsin Stevens Point
University of Wisconsin Stout
University of Wisconsin Whitewater
Viterbo University

Wyoming
University of Wyoming

JUNE 2009

Affiliate Members

California Commission on Teacher Credentialing
Carnegie Found. for the Advancement of Teaching (CA)
Connecticut State Department of Education
Georgia Professional Standards Commission
Howard Community College (MD)

Kansas State Department of Education

Metro High School (OH)

Montgomery College (MD)

National Board for Prof. Teaching Standards (VA)
Ohio Department of Education

Oklahoma Commission for Teacher Preparation
Oklahoma State Regents for Higher Education
Queensborough Community College, CUNY (NY)
Rhode Island Dept. of Elem. and Sec. Education
San Roque Charitable Trust (CA)

South Carolina Commission on Higher Education
South Carolina Department of Education

State University of New York System Administration
United Arab Emirates University

University of Wisconsin System Administration
Western Governors University (UT)

Wisconsin Department of Public Instruction
Zayed University (United Arab Emirates)
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AACTE Committee on Government Relations and Advocacy

Mike Miller, Dean, College of Education, Minnesota State University—Mankato (Chair)
Jane Bray, Dean, School of Education, Millersville University (PA)

John Clementson, Chair, Department of Education, Gustavus Adolphus College (MN)
Sandra Damico, Dean, College of Education, University of lowa

Rick Ginsberg, Dean, School of Education, University of Kansas

Michael Hardman, Dean, College of Education, University of Utah

Sam Hausfather, Dean, School of Education, Maryville University (MO)

AACTE Policy Staff

Jane E. West, Senior Vice President for Policy, Programs, and Professional Issues, jwest@aacte.org
Penny Engel, Assistant Director, Government Relations, pengel@aacte.org

Mary Harrill-McClellan, Director, Government Relations, mharrill@aacte.org

Kimberly Riley, Manager, State Policy and Programs, kriley@aacte.org
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